
Concerns about the university’s business deals are as old as the university
itself, but never have they been as widespread as they are these days.
Nearly everyone assumes that the university has entered a new era, and
many feel that the university’s traditions of public service and academic
freedom are threatened. The era’s formal starting point was the 1980 pas-
sage of the federal Bayh-Dole Act, which allowed universities for the first
time to retain title to the inventions of their employees. The intent of the
legislation was to give universities financial incentives to patent useful tech-
nologies, ones that would then be licensed to an industry partner in exchange
for royalties on sales.1 The act’s supporters argued that the profit motive
would enhance the search for new knowledge by linking it to market goals,
and the claim that the act promoted entrepreneurship helped it prevail
over some prominent opposition.2

By the year 2000, university-industry relations seemed all-encom-
passing. Athletes had become human billboards for sporting goods com-
panies while their coaches collected large endorsement fees. Student cen-
ters had assumed most of the functions of suburban shopping malls, and
a large portion of campus Internet traffic was devoted to consumer uses
like downloading music files. Universities marketed themselves as prestige
brands to the most affluent demographic and raised tuition rates so con-
sistently that graduates carried credit card debt to rival the ever-increasing
size of their student loans. From coast to coast, campus life seemed as
much about buying stuff as about learning things. After two decades of
marketing tie-ins, fiscal crises, and financial incentives, commerce had
moved from the edges to the core of the academic mission.

By the late 1980s, critiques of corporate research funding had begun
to arrive from the battlegrounds of academic commerce. The president of
Harvard University, Derek C. Bok, wrote that contemporary pressures
were endangering the university’s social mission.3 The president of Yale
University, A. Bartlett Giamatti, claimed that commercialization placed fac-
ulty members at odds with their academic responsibilities. He described 
a growing tension between “the private, proprietary corporation, whose
norms are competition, efficiency, and ‘profit maximization,’ and whose
goals are short-term, and the traditional university, which is nonprofit, and
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whose goals are intellectual, civic, and long-term.”4 The international
dimensions of this tension were described in the landmark study Academic
Capitalism (1997), whose authors anatomized a long-term pattern in
which cutbacks in public funding increased the university’s dependence
on corporate funding, which in turn encouraged universities to fund areas
that corporations would support.5

But by the late 1990s, it wasn’t clear who still cared. The new econ-
omy was in full swing, and the university’s main constituency was a pro-
fessional middle class (PMC) apparently committed to technological and
market cures for all economic, social, cultural, physical, and emotional
problems. The 1980s authors had assumed that their audience would imme-
diately accept a basic distinction between profit-driven commercialization
and knowledge in the public interest. But this was exactly the distinction
that the Reagan-Clinton era had undermined. By the late 1990s, most uni-
versity graduates apparently believed that society’s core function was to
stimulate economic growth and that as a stimulant, financial incentives
worked best. They appeared to assume that the commercialization of the
university would lead to the mutual enrichment of both business and the
university, that it was one of the synergies that explained the greatness of
American capitalism. The pervasive conception of progress through the
commercialization of everything was what Louis Althusser might have called
the spontaneous philosophy of the PMC.

This was a far cry from the traditional focus of educators, which had
been to preserve the university’s independence from society’s rulers. This
had meant no direct control by church or crown or state or elected gov-
ernment or big labor or big business. Independence meant freedom from
any ruling ideology, for society’s conventional wisdom held back the pur-
suit of both truth and justice. In the period after World War II, university
leaders were most concerned about the impact of the federal government
on research. Writing in the midst of the research university’s federally
sponsored golden age, Clark Kerr, then president of the University of
California, lamented that the university’s “directions have not been set as
much by [its] visions of its destiny as by the external environment, includ-
ing the federal government, the foundations, the surrounding and some-
times engulfing industry.”6 By the late 1970s, business had become an
equal concern. The philosopher Jean-François Lyotard, for example,
identified the postmodern with an era in which the intertwined pursuits of
truth and emancipation had become increasingly subordinated to eco-
nomic optimization.7 The underlying demand of all such analyses was
that the university not be subject to a social determinism that would
destroy its core functions to create knowledge and serve society: real cre-
ation could not be steered by any interest outside the discovery process
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itself. The only solution was, in these terms, for society to guarantee the
university’s intellectual independence even in the midst of its financial
dependence. If a society damaged the university’s academic freedom by
pushing too hard for an economic or ideological contribution, the univer-
sity, properly speaking, would cease to exist.

The year 2003 brought a new wave of attempts to cope with the uni-
versity’s contradictory position as an independent servant of an ever more
commercial society. Various articles and books, including the three here
under review, rejected the strong version of the commercialization thesis,
including its usually unstated component claims that social progress is the
same as economic growth, that knowledge is best propelled by commerce,
that universities should be businesses.8 These three books offer profound
criticisms of business’s influence. At the same time, they avoid the wide-
spread temptation to set up a dichotomy between the university and com-
merce, and explore how capitalism not only commodifies and exploits 
but also advances and transforms, thus following in the tradition of Marx,
as well as very different thinkers like Joseph Schumpeter and Friedrich
Hayek. It is much in the favor of these books that they seek a hybridized
position in which educational purposes can diverge from commercial pur-
poses without having to define themselves as the opposite of commerce.9 In
so doing, these books help consolidate an emerging consensus about real-
istic university reforms.

At the same time, some shared elements of these authors’ philosoph-
ical frameworks are flawed, and flawed in ways that limit the potential of
their best ideas. The frameworks are damaged less by errors in the indi-
vidual thinking of these writers than by some bad turns in the recent evo-
lution of PMC culture, including its simultaneously triumphant, fatalistic,
and static image of American capitalism. These I will have to treat unkindly
before I am finished here.

The Market and Its Failures

The outline of the emerging reform consensus is as follows: American
capitalism is here to stay, and in any case it has always been the univer-
sity’s environment. Public support for higher education has been declining
for twenty years and shows no sign of stopping. There is therefore no point
in expecting a clean break between higher education and the marketplace.
To the contrary, universities will need to substitute lost public income with
private funds, and this will deepen the university’s involvement with busi-
ness, which, by its very nature, gives money only to receive more money
in return. At the same time, the university’s core mission is noncommer-
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cial and not-for-profit. To pursue its educational mission, the university
cannot be a business; in the 1990s, calls to make the university resemble
corporations failed to grasp how universities work. Business language and
goals have come to have too much influence on the core of the educational
mission. Even as the university must work with business, and acknowledge
that it can learn much from the best business practices, it must clearly dis-
tinguish educational from commercial goals. The university and business
are partners that should not fuse, neighbors that need good fences, friends
who remember that opposites attract.

To examine this general perspective in action, I’ll start with the book
with the best title, David L. Kirp’s Shakespeare, Einstein, and the Bottom
Line.10 Kirp also offers the best recent survey of market-led changes
across the full range of educational settings. The modern university has
been compared to a medium-sized city, and Kirp’s book is a primer on the
staggering variety of functions of the contemporary university. He has
chapters on undergraduate admissions, business schools, distance learn-
ing, Web-based humanities consortia, university-industry research collabo-
rations, law schools, and much more. In each case, Kirp describes a “busi-
ness vocabulary [that] reinforces businesslike ways of thinking.” Overall,
he suggests that business improves some functions while damaging others.
In the book’s parting shot, he says that universities have made deals that
only Faust could love.

One of Kirp’s best examples of the Faustian bargain is the response of
the Darden Graduate School of Business Administration at the University
of Virginia to continual cutbacks in state funding. Originally, one educator
notes, state universities had a deal with the public: “In return for financial
support from the taxpayers, these universities would keep tuition low and
provide broad access, train graduate and professional students, promote
arts and culture, help solve local problems, and perform ground-breaking
research” (131). But across the country, states have reduced their share of
public universities’ operating expenses by a total of 30 percent over the
past twenty years. Those units that can follow the money have done
exactly that, and no unit is in a better position to do this than a univer-
sity’s business school.

At Virginia, Darden has responded in various ways. It has increased
its tuition base by increasing the size of its classes. It has expanded the
resources it devotes to fund-raising. It has fought to reduce its contribu-
tion to the overall university infrastructure, which helps increase the gap
between the campus’s rich and poor units. It has expanded its lucrative
executive education program, and at least informally requires most faculty
to participate. The business school allows a portion of this instruction to
be proprietary, in violation of traditional academic standards of open pub-
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lication. Darden faculty also appear to do less research in the first place, as
they have shifted some of their professional activity into preparing execu-
tive seminars that pay them at much higher rates than do their regular
courses.

We could add three other concerns about this arrangement to Kirp’s
long list: first, customized, pricey corporate seminars are likely to tell their
paying customers what they want to hear, casting doubt on the academic
freedom of the enterprise and the quality of the knowledge produced. Sec-
ond, such seminars siphon much of their proprietary material from the
public domain, making them vehicles of a dubious privatization of com-
mon intellectual property. Finally, executive education allows wealthy
businesses and businesspeople to bypass public education altogether, mak-
ing them less likely to support public education with their tax contribu-
tions. We must remember, of course, that few businesspeople pay for con-
tinuing education in the hope of hearing flattering propaganda, but this
doesn’t mitigate the negative effects of the overall system. Suspicions
about the product and its apparatus reach a pitch of irony or even tragedy
when Kirp cites a letter from the University of Virginia’s founder, Thomas
Jefferson, complaining as though he were writing today that legislators “do
not generally possess information enough to perceive the important truths,
that knowledge is power, that knowledge is safety, and that knowledge is
happiness” (143). Kirp concludes this chapter with a crucial question:
“Can a university maintain the intellectual world that Thomas Jefferson
sought to represent in his design of the Lawn—professors and students
with diverse academic interests coming together in a single open space to
pursue and create knowledge—if learning becomes just another consumer
good” (145)?

Eric Gould raises similar questions in his book, The University in a
Corporate Culture.11 While Kirp is a public policy professor at a large
public university (the University of California at Berkeley) with much expe-
rience in educational and community issues, Gould is an English profes-
sor with an understandable interest in giving the liberal arts something
important to do. He sees corporate culture as a challenge to the university
and especially to what he calls democratic liberal education in a sense he
traces in large part to John Dewey. Early on, Gould presents the calling
card of the reform consensus, namely, treating the current form of capi-
talism as a determinant fact of life. “The search for important knowledge
in technoscience is not going to slow down. University bureaucracies are
not going to look less like corporate bureaucracies in the future. Students
are not going to cease to search for credentials for the workplace. Neither
are they going to have fewer problems financing their education. Discipline-
based knowledge in the arts and sciences is not going to become less pro-
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fessionalized. The old ideal of a liberal education as something that is pur-
sued for its own sake is most unlikely to have a revival” (x). Gould shows
how the capitalist university is increasingly devoted to economic func-
tionality, and at one point he provides a particularly good summary of this
functionality’s major components:

Quality management criteria and strategies drawn from the world of busi-
ness; an emphasis on marketing, visibility, and public image promotion;
accounting concerns for contribution margins, and the perennial cost effec-
tiveness of learning; decentralized power structures with incentives for
growth and gain-share revenues; the redistribution of labor—in this case
away from tenured to part-time and adjunct faculty; the development of
sophisticated ancillary products, patents, and services; a vague rhetoric of
excellence that replaces specific details of what an education is about, and, 
of course, research and other financial collaborations with the corporate
world. (31)

One of Gould’s examples is the tuition spiral, and he offers the best
short treatment of the subject that I have read (chap. 3). For most of the
twentieth century, universities—especially public universities—tried to
minimize tuition costs in order to maximize public access. It was hoped
that every qualified person could go to college without regard for ability to
pay. Academic attributes trumped financial ones, and the role of financial
aid was to bridge the gap between educational cost and student income. In
recent decades, the college admissions office has become an important
component in the institution’s overall financial strategy, where tuition
rates, financial aid, and even admissions have become weapons in the
competition for the most desirable students.

Gould’s crucial point is that this market system does not work prop-
erly even on its own terms. Tuition costs have never stopped rising at
well above the rate of inflation—growing at about ten times the rate of
family income growth between the mid-1970s and the mid-1990s—and
they have probably done more damage to the university’s image than the
cultural wars and student protests combined. The damage is especially
clear when we consider their impact on student finances: Nellie Mae, the
student-loan provider, “found that the average student-loan debt had
more than doubled” between 1991 and 1997 (cited in Gould, 54); in
addition, the average credit card debt for the class of 2002 was over
$3,000 (55). In that year, “thirty-nine percent of students [were] gradu-
ating with ‘unmanageable levels of student loan debt’” (54); for African
American and Hispanic students, the levels are 55 and 58 percent, respec-
tively. To keep things at even this low level of control, four-fifths of all
undergraduates work in college, one-third of this group full-time, the
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other two-thirds an average of twenty-five hours a week. Additional reports
suggest that educational debt levels have reached the point where they are
forcing graduates out of public service and into income-maximizing posts
in the private sector, regardless of the actual goals or values of the gradu-
ates, to say nothing of social needs.12 As funding levels drop, many states
are seeing declines in college participation rates; in 2000, the United
States was ranked thirteenth in college participation rates among indus-
trialized nations.13

The victims of the university’s tuition and admissions strategies include
not only students and the public, but the university itself. Department of
Education statistics covering the same time frame—the mid-1970s to the
mid-1990s—show that a 400 percent increase in charges for tuition, room,
and board translated into “a modest 32 percent increase in current-fund
expenditures per student” (cited in Gould, 63). What is the source of this
enormous gap between the increase in the university’s gross income and
student expenditures? Apparently, only a fraction went into administrative
growth while a bit more went into research. “The major area of expendi-
ture growth was in financial aid (scholarships and fellowships) to stu-
dents, which increased fivefold in public universities and sevenfold in pri-
vate universities” (ibid.). Universities have been boosting tuition and also
boosting financial aid, resulting in an increasing number of students
attending college at a discount. “For every dollar colleges have tacked on
to tuition since 1990, they have kept just 46 cents” (62).14 The combina-
tion of high tuition and high financial aid may allow universities to use
well-off students to subsidize poorer ones. But the high tuition/high aid
model is also used to chase the small pool of highly qualified and affluent
students who are given aid on the basis of “merit” rather than “need.”
“Thus,” Gould concludes, “we have the curious situation in which most
families—probably three-quarters of those with children attending or
seeking to attend college—have to borrow money to send their children to
institutions that are in turn struggling to keep their discount levels at 30
percent” (69).

Gould concludes that the ultimate culprit is the market model of unreg-
ulated competition for the “best” students and other scarce commodities.
“So long as we insist on promoting higher education as a relatively unreg-
ulated market system, modeled on the corporate marketplace, the rich
will get richer and the poor poorer, a number of schools will die off or
reduce their quality, and there will be fewer places for the growing num-
ber of students” (77).

Taking Kirp and Gould together, we can draw a remarkable interim
conclusion. Commercialization endangers the academic mission of the
university and it endangers the financial health that commercialization
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was supposed to improve. If this is true, then commercialization is in
effect a way to exploit and control the university rather than a way to sup-
port it.

The Dangers of Financial Interest

This brings us to Derek Bok, president emeritus of a school unlikely to
succumb in any Darwinian market struggle, Harvard University, but who
is nonetheless as worried an observer as the other two. He begins Univer-
sities in the Marketplace by noting that commerce was once “largely con-
fined to the periphery of campus life: to athletic programs and, in a few
institutions, to correspondence schools and extension programs. Today,
opportunities to make money from intellectual work are pursued through-
out the university by professors of computer science, biochemistry, cor-
porate finance, and numerous other departments.”15 Bok gives great credit
to market forces—at times bending over backward to show his respect—
and also claims that there is little hard evidence that financial interests
have changed academic standards or the direction of research (60–62).
And yet he shares the consensus view that a clear distinction must be made
between commercial and educational goals. Education has always been
concerned with “helping to develop virtue and build character” and to
develop a practical ethics. The reason why Princeton should not put a
banner that says “Things Go Better with Coke” on Nassau Hall is that
selling goods plainly conflicts with pursuing education: “Such a message
would be damaging to students and demoralizing for many members of
the faculty who believe that their academic careers and the institution
where they work stand for aims and ideals that transcend money” (173).16

Bok offers an especially good account of the market’s impact on sci-
entific research. While corporate support remains under 10 percent of the
total support for academic research, it has a glamour, an intensity, and a
potential for personal gain that magnifies its influence. Faculty who have
corporate support are more than twice as likely “to be influenced by com-
mercial considerations in choosing their research topics” (61). Business
makes its largest profits from proprietary knowledge, meaning knowledge
that only the owning firm can legally use and that only that firm may
know about in detail. The advantage of this kind of knowledge is that it
allows a firm to offer a unique product that lacks competitors, enabling it
in turn to dominate or monopolize the product’s market. Given the attrac-
tions of proprietary knowledge, corporate partners routinely request pub-
lication delays and confidentiality with university personnel that can sup-
press the open circulation of research knowledge (74–75). In addition,
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research tools and materials in the biological sciences are the corporate
property of individual firms, and these firms have sometimes required
researchers to sign secrecy and patent agreements that give the owners of
materials “reach-through” rights to any intellectual property created with
those materials. Since federal legislation requires university employees to
assign title to any inventions over to their (nonprofit) university employer,
such transfer agreements can create serious and expensive legal conflicts.

Given the potential returns, universities may come to act much like
corporations. Even as they are expected to set an example for their faculty
employees and enforce federal law, universities may steer research toward
money rather than long-term basic research. In one particularly pointed
passage, Bok writes,

Columbia, Duke, and several other medical schools have formed consortia to
bid for contracts from pharmaceutical firms to test new drugs. In many cases,
the principal purpose is not to secure opportunities for cutting-edge research,
but rather to earn money that can be used for other purposes. Schools that
benefit in this way clearly have a financial stake in retaining the business of
the companies whose products they test. To that extent, they have an incen-
tive to avoid results that will disappoint their corporate sponsors. Neverthe-
less, like individual investigators, medical schools seem unwilling to admit
that their financial interests could possibly affect the results of research per-
formed within their walls. (71)

Here Bok summarizes the logic of the financial incentives that shape the
business of science. Each actor behaves rationally, and usually with good
intentions, but the system’s alleged invisible hand leads, not necessarily
but quite possibly, to misdirected, unnecessary, or even tainted research.
As Bok notes rather witheringly,

scientists with corporate ties naturally deny that financial interests will have
any effect on their scientific work. Nevertheless, a number of investigators
have shown that researchers reporting on the efficacy of drugs produced by
companies in which they have an interest are more likely to report favorable
results than scientists without such ties. Other studies have shown that clinical
trials funded by drug companies are far less likely than independently funded
trials to arrive at unfavorable conclusions. (68)

These studies are not widely known even among academic scientists, nor
are they warmly received.17 But they are now routinely detecting major
statistical anomalies in privately funded research.

Bok returns several times to the practices of medical schools, where
the potential for abuse may be the most advanced. The American health
industry is troubled, to put it mildly, by mediocre public health results
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bought at enormous cost compared with other industrialized countries.18

Medicine lies at the heart of the “social trusteeship” model of profession-
alism, a tradition stretching back to the Hippocratic oath, but it may be
the profession that has been the most completely suffused with commer-
cial factors. The ethical stakes are very high, for in contrast to other com-
mercialized fields like engineering and law, medical faculty work directly
with human subjects. Bok mentions perhaps the best-known recent case,
that of Jesse Gelsinger, a patient at the University of Pennsylvania who
died during a gene therapy trial conducted by an institute whose director
had a large and undisclosed financial stake in the company that funded the
research (68). Bok shows that this kind of practice reflects the wall-to-wall
presence of drug and other health corporations in medical education.
“Fortunately,” he observes, “universities have not yet allowed companies
to tout their products in campus classrooms” (173). Not yet is the opera-
tive phrase, and once again Bok’s overview is worth quoting at length.

At the periphery of the educational process, however, advertisers wait like
predators circling a herd of cattle and occasionally manage to pick off some
careless member that strays too far from the group.

The clearest example has occurred in medical schools where large phar-
maceutical firms and medical supply companies have become very wealthy at
a time when traditional sources of funding for medical education have tended
to dry up. These trends have created a vacuum major corporations are all too
willing to fill. By now, corporate representatives commonly recommend
speakers paid for at company expense and help shape the content and format
of continuing education courses by giving ample subsidies that help medical
schools operate their programs at a profit. These practices are clearly wor-
risome. Although the lecturers subsidized by industrial sponsors may be
accomplished faculty members and the quality of the programs is often high,
speakers paid for by a pharmaceutical firm and selected from an approved
company list cannot be assumed to be as objective and disinterested as uni-
versity instructors ought to be. (173–74)

Commercial considerations can in this way modify the professional judg-
ment of practicing physicians. Bok notes that commerce has also influ-
enced the shape of medical research and scientific knowledge. “Phar-
maceutical companies naturally tend to support programs on diseases
commonly treated with expensive drugs. Although the presentations may
not tout any particular product, they do promote the use of an entire class
of drugs. Moreover, subsidized programs seldom emphasize preventative
measures and other alternatives to drug treatments. In these ways, the
subsidized programs can be slanted not by what they put in, but by what
they leave out” (175).
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In spite of these serious problems, the economic environment dis-
courages reforms. Though medical schools can always create their own
more balanced programs, “subsidized programs tend to win out. This is
particularly likely when schools treat continuing medical education as a
profit center to finance other faculty activities” (ibid.). Reforms are made
even less likely by the philosophical obstinacy of many science faculty
and administrators. Even measured criticisms like Bok’s, backed by statis-
tical evidence derived from large samples, may be met with blanket asser-
tions that financial incentives could not, and do not, affect the scientific
method.

This outmoded objectivism was the real beneficiary of the “science
wars” in which this journal was a participant. Alan Sokal and his allies
may have believed that they were defending the scientific modalities of the
progressive enlightenment. But the more important effect of their success
was to discredit the kind of historical and contextual arguments, whether
coming from epistemological radicals or from concerned university pres-
idents, that could demonstrate the impact of financial interests on scien-
tific knowledge. These important books by Kirp, Gould, and Bok, along
with others, are forced to proceed without the benefit of public respect for
qualitative and contextual analysis. They have nonetheless successfully
described a wounded if not deceased body and, in the form of financial
interests, a smoking gun.

A Detente with Commerce

We now arrive at the larger question of how best to respond to the chronic,
escalating crisis in university affairs. These books imply that the best
opening move is to focus on major problem areas. Medical schools, busi-
ness schools, and undergraduate admissions are near the top of the list. A
fourth trouble spot is for-profit distance learning, though this is more
thoroughly treated by other authors, most critically by David Noble. A
fifth is the explosive growth of the adjunct and part-time teaching force,
though this is also more thoroughly treated by other authors, notably by
many contributors to Social Text over the past ten years.

The second move is regulatory, and it is interesting to note that the
author with the warmest words for market mechanisms, Derek Bok, also
suggests the most direct crackdown on market abuses. He would require
researchers to disclose the financial interests that support their work,
whether they take the form of the direct industry funding of clinical trials,
an equity stake in a company whose product is under scrutiny, or some-
thing similar. Financial disclosure policies are becoming more common in
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professional journals, and though this trend will probably continue, such
policies are resisted by many faculty.

Bok also notes a limitation to the disclosure rule: “Repeated disclo-
sure of financial conflicts may deepen the public’s suspicions about the
objectivity of academic research and thereby place universities and their
scientists and scholars under a cloud” (147). He thus takes the opportu-
nity to suggest something stronger: “Universities should flatly prohibit
their scientists from performing research on human subjects if the work is
supported by companies in which the researchers have significant financial
interests, whether from consulting arrangements, gifts, retainers, or stock-
holdings” (145). Reformers will need to bear in mind that such reforms
can disadvantage academic scientists, as university researchers earn medium
middle-class salaries to do the fundamental creative work on projects that
enrich the Bill Gates and Larry Ellisons with whom they might be prohib-
ited from partnering. But any regulations would, in Bok’s model, involve a
large component of faculty peer review and would require cooperation
among a number of universities, perhaps coordinated by a federal agency
like the National Institutes of Health (NIH).

These are important suggestions. But at this point we reach the end of
these authors’ recommendations for direct reform. In fact, all are pessi-
mistic about the possibility of getting reforms to go even this far. Part of
the problem is that these authors do not see sufficiently powerful interests
pushing such reforms. To the contrary, the effect of these books is to bust
from the ranks of reformers the two traditional proponents of the progres-
sive university. First, students cannot be relied on to preserve intellectual
goals, since most have learned to be career-building consumers of pres-
tige, access, and functional training. Second, faculty—at least those with
influence in science, technology, and medicine—turn out to be not so
much champions of scholarly values as eager, even arrogant commercial-
izers, constantly pressuring administrators and staff to bend the rules that
protect the university’s interests. The faculty most affected by reforms
have consistently opposed them: to use one of Bok’s examples, the NIH
diluted its new disclosure rules in 1989 when faculty strenuously objected,
and few major research universities have successfully pushed prohibitions
of financial interests in human subject research through their academic
senates. The situation is complicated by the fact that such regulations can
conflict with researchers’ academic freedom (and with a right to privacy
concerning their personal financial affairs). Reforms also increase faculty
members’ obligations to the university as their main employer, which may
have the ironic effect of making the university more like a high-tech cor-
poration. All three authors have good reason to assume that no simple fac-
ulty consensus will emerge in favor of reforms. Pressure for reform will
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most likely divide a campus’s faculty between those with market potential
and those without.19

In the absence of an established reform constituency, Kirp, Gould,
and Bok fall back on a conceptual solution, which is to draw a founda-
tional contrast between commercial and academic values. They call on us
to be aware of commercialization and, without rejecting commerce cate-
gorically or blindly denying its public benefits, to support the educational
mission. This makes a good deal of sense, of course, and virtually every-
one in education agrees that education is special, including, in my experi-
ence, the nonacademic university staff members who actually promote
and manage industry partnerships.20 Something similar goes for many
industry participants, who look to the university for types of collaboration
and invention that they can’t find in their product-oriented corporate labs.
The general concept of university-industry difference is a centerpiece of
the reform consensus I’ve been discussing, and it works on both sides of
the university-industry relationship.

But can we indeed define the university’s goals through this contrast
between education and commerce? Can we say that educational activities
must be protected from commerce because they are always damaged by
it? These books make a clear answer harder than ever. Kirp, for example,
has a fascinating chapter on Dickinson College, whose new president
starts to remake this liberal arts college by hiring an “enrollment manager”
with the power to trespass on faculty terrain like the curriculum if it dam-
ages the financial picture, and by hiring a marketing consultant, who rede-
fines the college’s image with whatever he finds out from focus groups.
But in fact these commercial barbarians decide that the college’s values are
Freedom + Guidance = [Personal] Growth, which could best be expressed
in the slogan Reflecting America, Engaging the World. Though possessed
of dubious literary sensibility, the new regime decides to reforge “the link
between liberal learning and the world outside Carlisle,” to start programs
to send their students all over the country and the world, and to develop
“citizen-leaders” by “crossing borders” and becoming more representa-
tive of the U.S. population (56–59). The least one can say is that the 
marketing pros ended up sounding a lot like a multicultural version of the
godfather of progressive education theory, John Dewey, for they appear to
reject the classical bourgeois contrast between liberal and practical knowl-
edge, and to have set the college on a more progressive liberal arts trajec-
tory than it had pursued before.

Kirp also has a pair of chapters on New York University and its
apparently successful efforts, as one professor puts it, to “spend [its] way
into high society.”21 Kirp shows that these advocates of the “star search”
strategy have plenty of stars to be crass about. He also observes that the
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bulk purchases of stars means the great exploitation of adjuncts: “Twenty-
seven hundred adjuncts, almost the same in number as the tenure-ladder
faculty, teach 70 percent of the undergraduate classes, a figure consider-
ably higher than at comparable universities” (69). Undergraduates recruited
to study with stars are subjected to a bait and switch in which their actual
instructors turn out to be usually dedicated but always overworked “per-
matemps,” as their counterparts came to be known under eerily similar
circumstances at Microsoft.

NYU’s administrators and trustees are primarily responsible for this
situation, but so are its humanist faculty. The stars of the philosophy
department, for example, implemented this system in which term after
term much of their traditional undergraduate teaching is done by 
relatively powerless students and lecturers. Here the senior faculty sound
like an oblivious academic gentry, far more concerned with their institu-
tional feuds than with the exploitation of younger philosophers in their
own departments. They seem consumed by a self-interest so narrow as to
endanger the continuation of their own profession. The humanists in the
chapter on the University of Chicago are similarly dogmatic and disap-
pointing.

While “academia” falters, “commerce” glitters. The dean of the NYU
law school is the author of something called “A Commercialist Mani-
festo,” whose slogan is, “We are a business, deal with it. . . . Go to the
market and create greatness” (cited in Kirp, 98). These are words that he
has lived by, and at previous jobs, Kirp reports, this dean ended a free law
clinic’s pro bono policies and tried to name a large state’s leading public
law school after a successful trial lawyer in exchange for $10 million. And
yet, for Kirp, this dean’s effect on NYU is largely positive. “An entrepre-
neurship that defies the conventions of legal education,” he notes, “isn’t
necessarily antithetical to academic excellence” (109). The dean himself
comes off as a liberal humanist. We don’t care only about our ranking, he
says, for we try to “create a niche outside the hierarchy, as the place
where you do cool things” (ibid.). My goal, he says, is “making the world
a better place through law. This capacity to look for ideas, to find contin-
gently right answers—that’s what the money goes to support.” We might
note the additional irony that Kirp has no stories of abusive labor practices
at NYU’s law school. The field closer to the market is on the surface far-
ther from academic labor exploitation. For the humanities, the case is the
reverse, with an apparently corrosive effect on the social intelligence of its
faculty.

We don’t need to take all of these statements at face value in order to
identify our problem. Commercial and educational goals are not simple
opposites. They overlap and are often functionally intertwined. This is not
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a new issue: as Gould observes, even at their origin in antiquity the liberal
arts “were emphasized not so much to nurture curiosity and imaginative
thinking as to promote enlightened service to the state” (148). Capitalism,
as I noted at the start, is a dynamic process that depends as much on
invention as on coercive power. As the market came to loom as large as
the state, the university became a place of refuge from capitalist deter-
minism and the place that continuously blends capitalism and education,
and that in the process reproduces the latest form of capitalism through a
common interest in the latest breakthrough. There is certainly no invisible
hand that transforms self-interest into the common good, but two alter-
native statements—self-interest never advances the common good, and
the absence of financial self-interest does advance the common good—are
also untrue. Commerce, these books suggest, may be a crucial progressive
ally for higher education and may even produce knowledge, practices,
and relationships that lead beyond capitalist economic and social rela-
tions as they currently exist.

The reform consensus thus leads toward a case-by-case evaluation of
how education gets and spends money. It resembles most current univer-
sity policy in seeking not to eliminate conflicts between educational and
financial interests but to manage them. The reform consensus could be
labeled a kind of pro-education pragmatism: pragmatic in a willingness 
to engage open-mindedly with the commercial environment, and pro-
education in demanding education’s power of self-regulation. The univer-
sity in this framework seeks a cooperative self-determination, partnering
with industry on the basis of mutual recognition and the negotiation of
ongoing differences.

Overestimating Capitalism

It is at this point, however, that the limits of the reform consensus become
apparent. It should not be rejected, as I’ve said, because of its acceptance
of hybrids of capitalist and noncapitalist structures—because, that is, it
fails to be clearly pro- or anticapitalist. This hybridity is the consensus
position’s major strength. If academics want higher education to keep its
relative autonomy from industry, we will need not a more thorough shun-
ning of capitalism but a more systematic and unflinching engagement
with it, including with our own capitalist interests. If industry managers
want to preserve their golden goose, not to mention a healthy society,
they need to acknowledge the noncapitalist academic activities that create
so much value for them.

But the reform consensus does have two major weaknesses. It over-
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states the internal coherence of capitalism itself, and it understates the
strengths of the university and of the kinds of noneconomic acts and
interests that go on inside and outside its gates. As part of this underesti-
mation of the noneconomic, the consensus tends to sideline the humani-
ties, even though these fields serve as the academic representatives of the
public life that transcends economic notions of development.

On the first matter, the vision of the capitalist train roaring down the
tracks, its invincible momentum has been greatly exaggerated. The tri-
umphs of the 1990s’ Anglo-American model coincided with many rever-
sals and significant intellectual disarray. One dimension of the trouble can
be called the crisis of global development. I can only scratch the surface
here, but we should bear in mind the remarkable fact that in a period in
which the United States restored its preeminence in the world economy
and spread its version of capitalism far and wide, much of the world econ-
omy got worse. This is particularly true in regions where the United
States has had the most influence: the fiscal and human disasters of Rus-
sia and Argentina are the disasters of model neoliberal pupils, ones whose
governments willingly sold public assets to private investors, slashed pub-
lic services, and dismantled many elements of political sovereignty in the
name of economic interdependence.22 Although even the briefest demon-
stration is beyond my scope here, we can see a disturbing pattern in which
American-style policies produce social deterioration as the price of capital
investment. The most successful industrializing countries have been those
in Asia whose governments manage their economies in at least partial
defiance of the “Washington consensus.”23 The social failures of market
success have produced serious rifts between kindred agents of neoliberal
thought, instanced by the widely publicized conflict between the World
Bank and the International Monetary Fund, and other rifts within the
transatlantic policy world, where the relative harmony of the Clinton era
has crumbled during the era of Bush II.24

Market policies have had a similar effect in industrialized countries
like the United States. Long-term growth rates have never returned to
the levels of the 1945–75 “golden age” when the United States enjoyed a
one-time economic supremacy over its war-battered rivals and a “big gov-
ernment” enthusiasm for social investment.25 During the 1990s, by con-
trast, income and wealth inequality have soared: American tax and income
policy in effect intensified the new economy boom by allowing it to take
place almost entirely in the top fifth of the population measured by
income.26 Some portion of this growth comes from the steady lengthening
of the work year for Americans, and some comes from a reduced share of
the national product going to labor, among other factors that cannot be
attributed to market efficiencies.27 There have been no attempts at a com-
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prehensive public explanation of the end of the boom or of ongoing wage
stagnation and work insecurity, or at adjusting the model to respond to
known failures, or at reversing deterioration in public goods such as edu-
cational and medical care. We are left with unexplained contradictions
between different elements of the overall picture. It is clear that unregu-
lated markets are not the most effective engine of social or even economic
development, but market determinism has become a way to avoid difficult
questions about developmental failure.

The books by Kirp, Gould, and Bok are part of an American culture
that has not yet experienced a general public debate about the weaknesses
of its reigning form of economics. Though these authors would not turn
education over to the market, the market in their accounts remains whole
and unchallenged, something that must be evaded or restricted rather than
changed. Even Gould, who shows how market competition has damaged
its own agents, does not call for the rigorous demystification that would
lead to the conceptual independence of educational goals from market
forces. We can readily imagine this stronger remedy, in which markets
would provide supply and demand information—as a neutral technical
service provider—rather than serve as the ordering principle of the over-
all economy and society. We can imagine that the university would be
seen as a social partner that would define, affect, and sometimes control
markets. At the moment, such developments would cut against the recent
intellectual evolution of the social class the university creates and rests
upon, the professional-managerial class (PMC).28 Though this group har-
bored many dissidents from the general trend, its large majority has
deserted its progressive tradition, and a main result has been to concede
the sovereignty of commerce over the social sphere.

Without a revitalization of economic thought, the university will be
compelled to respond to a more powerful business world largely through
adaptation. The reform consensus can sustain reform only if it disputes
the political economy that excludes noneconomic activity. The consensus
will need to describe systematically the ways that the university is not, at
bottom, a market institution, even if it works with those that are.

Underestimating the Unprofitable

Here we encounter the second weakness of the reform consensus. It has
difficulty imagining progressive historical agency outside market activity
and inside non-market spaces, including PMC spaces like the university.
To the contrary, the PMC has spent much of the past thirty years pro-
ducing almost entirely negative images of agency “from below”: the Stal-
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inist proletariat; the uncompetitive blue-collar workforce; the culturally
unfit underclass; the racial “disuniters”; the legions of foreign fanatics
tethered to the “olive tree” and refusing modernity itself.29 In the late
1970s the PMC abandoned industrial workers, inventing the economic
knowledges that proved them obsolete. Ironically, as the PMC was deny-
ing progressive agency to nonmanagerial and nontechnical workers, it
was denying its own nonmarket agency as well. When the main emblem of
personal development was once again the making of money, few were left
to defend the autonomy of social development from economic goals. The
members of the PMC who stuck with the social trusteeship professions—
social work, teaching, nursing, and the like—were rewarded with financial
decline. Those professionals who moved closer to the market—attorneys,
engineers, physicians—experienced the most lucrative years in the history
of their fields.30 Social and personal development were for losers, eco-
nomically speaking. The PMC’s economism required the abandonment of
its own labor traditions, rooted as they had been in an understanding of
the social value of intellectual effort that doesn’t pay.

Even specifically economic value depends in fact on uneconomic
work. In an article published in 1959, the economist Richard R. Nelson
argued that profit incentives could never support all of the scientific
research that had social value. A for-profit firm would undertake research
only if its returns could be expected to exceed its costs. This meant that a
given firm would readily support applied research, where the basic prin-
ciples were known, the problem was clearly defined, and a successful appli-
cation was likely. Such calculations did not apply to basic research, Nelson
observed, for basic research is by definition that in which “the degree of
uncertainty about the results of specific research projects increases, and
the goals become less clearly defined.”31 If a firm could not calculate with
meaningful certainty that research returns would be greater than research
costs, it had no rational reason to undertake the work.

Nelson’s central insight was that the uncertainty of basic research is
proportional to its potential future value. This is because the largest long-
term value comes from breakthrough discoveries that affect knowledge
well beyond the boundaries of a particular application.32 These discover-
ies are by their nature unforeseen, and their degree of uncertainty is nearly
total. The most important basic research is thus the riskiest research, and
also the least “rational” to pursue, and hence the least likely to be pursued
by a prudent firm: rational calculation will tell firms to avoid undertaking
the expensive, risky research that produces the greatest long-term social
gain, gains that mostly go to other people and other firms. Nelson, though
clearly an advocate of what he calls “our enterprise economy,” pointed out
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that in fact private gain can decrease social gain.33 On the other hand, the
pursuit of the public good can increase both public and market value.

In cases like Nelson’s, PMC culture understands the general benefit
of exactly that work that the market does not value. When this culture
devalues nonmarket activity, it makes an economic as well as an ethical
error. The reform consensus I have been discussing values nonmarket
activity in an abstract and ethical way. It does not make nonmarket activ-
ity coeval with, or in fact prior to, market enterprise in the concrete and
everyday making of the world.

Another symptom of this undervaluation of nonmarket activity is the
nearly total absence of humanities research from these books. Bok does
not mention humanities disciplines. Gould belongs to one of them, but
discusses the humanities more as a Deweyan framework for general edu-
cation than as a body of positive knowledge. Kirp discusses the NYU phi-
losophers who receive star salaries and a group of classicists who hope to
“build the market” for their work through a Web consortium. But these
examples are not encouraging, and his own view is probably the one that
emerges in an aside, where he refers to English professors who “know in
a thousand ways that in many schools they have become bit players, and
who also know how to get their own back in gothic tales and novels of
manners” (219). There is apparently general agreement that the liberal
arts fields have entered a permanent twilight.

What makes this twilight seem so inevitable? The most important
source is not any intrinsic obsolescence of the fields themselves, but a
middle-class economic determinism that says that insofar as the humani-
ties are disfavored by economic forces—the speeding freight train—then
they will die. The economic verdict on the liberal arts has certainly been
negative. The academic humanities form a paradigm of the collapse of a
social trusteeship profession, in which life for each succeeding generation
is worse than the one before. The job market for its PhDs began to have
openings for only a fraction of qualified degree holders nearly thirty-five
years ago, and it has never improved.34 Fields like English now employ the
highest percentage of temporary employees in any academic specialty.
The steady decline in interest among university presses in publishing lit-
erary criticism suggests the accelerating replacement of humanities research
by a service-relationship paradigm, in which the vast majority of literature
faculty—perhaps three-quarters—will teach basic thinking and writing
skills on an adjunct, piecework, and untenured basis.35 These dismal facts
have an origin, however, and it is not “the market” in an abstract sense
but the countless decisions made by administrators and legislators and cit-
izens guided, in a classical circular logic, by a limited market definition of
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the economic. The outcome of the story—accelerating technosciences,
derailed social and cultural study—is predetermined by the cultural bias
that affects most of us who tell it. This doesn’t make a change of course
any easier, but it should give us an interest in systematically dismantling
the self-fulfilling prophecy of the death of nonmarket fields.

Of course, I didn’t expect Kirp, Gould, and Bok to discuss non-PMC
or anticapitalist models of sustainable development. But I am sorry they
didn’t say more about nonmarket forms of development as formulated in
the American university. The humanities and social sciences are thriving
intellectually, and much of their progress involves specifying the enor-
mous role of cultural, psychological, and social forces in the construction
of local and global systems. If any view must be called obsolete, it is the
economic and technological determinism that ignores most of the spec-
trum of inputs into human advancement that come from entire popula-
tions. Suffice to say that the vision of the world as a marketplace is not
only flawed, but it is only one of a number of complex and interlocking
visions. Strengthening the university’s social position will require a clearer
and more public sense of the enormous contributions of nonmarket activ-
ity to an ostensibly all-market society.

Post-Jurassic Possibilities

It is worth pointing out these two complementary weaknesses in the con-
sensus framework because they impair the power of many of its best ideas.
An example is Bok’s understanding of eliminating financial interest from
certain kinds of research. If the nonmarket purposes of research are not
fully established, and rational-choice market models are still assumed,
then such regulations will be bitterly resisted as unfair restrictions on both
intellectual and economic liberty.

But bringing together such purposes can on the other hand help
strengthen the framework. The first, Bok’s, is the regulation of new kinds
of academic marketing. A second comes from Gould, who makes several
excellent suggestions by using familiar humanistic terms such as critical
thinking and democratic education. Their common element can be called
teaching for participation, teaching the skills—including the psychological
ones—that enable participation in the ongoing creation and reformation
of society. I would shift Gould’s point somewhat and also make it less tem-
perately. The most important single impact of college on the individual is
on the individual’s sense of his or her capacity to participate, which depends
on his or her sense of agency in the world. Higher education is at bottom
education for freedom, for freedom of expression and creation, for the
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emancipation of the individual to find his or her own direction. It is at the
same time education in the principle of emancipation as expressed to and
for others in that person’s lifetime of work.36 Even if we define the uni-
versity’s function instrumentally, as the development of “human capital,”
such development requires the power of self-direction: the development of
human capital means the emancipation of human capital. In more familiar
terms, we can call this the emancipation of labor. Marxists, capitalists,
technologists, abolitionists, decolonizers, and liberators of all kinds are sup-
posed to agree that the purpose of economic development is the labor-
saving device broadly conceived. The more controversial point is that the
labor-saving device frees labor to decide for itself what it will do. This is
the university’s ethical and economic foundation. The academic human-
ism on which Gould draws can and should be pushed to advance its vision
of the emancipation of labor.

A third ingredient is what Kirp calls the university’s gift economy, or,
in other terms, its commons. Here we encounter one of the most crucial
failures of neoliberal economic theory, which has been unable to accept
that the commons is the source of the most significant new economic
value or to figure out how to protect it. Economic theory has instead
focused on privatizing the kind of shared public resources the commons
represents on the grounds that only the promise of private gain spurs
productivity. Research on innovation continues to suggest both the futility
of using market signals to guide innovation and the ways innovation
depends on public information, free access, and unrestricted collaborative
interaction. Innovation requires that the individual be able to act inde-
pendently of the desires of vested interests. Innovation requires being able
to change what was previously embedded. Innovation means having
enough authority to need no other authority. Innovation means being able
to act “without the permission of anyone else.”37

The defense of the commons will not depend on getting the right
ratio of state to market, but on advancing the commons as an alternative
to both. As Lawrence Lessig writes, “The issue for us will not be which
system of exclusive control—the government or the market—should gov-
ern a given resource. The question for us comes before: not whether the
market or the state but, for any given resource, whether that resource
should be controlled or free.”38 Human development depends on enor-
mous amounts of free resources. The core of the market’s failure is the
failure to deliver a commons that enables the shared use of free resources
for every kind of development that its participants imagine.

It is at this point that we should remember the problem of financial
interests, which, as I’ve said, are not intrinsically but may in practice be
opposed to educational goals. Current university policy is to manage rather
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than eliminate conflicts of interest. This management should be systemat-
ically redesigned around the principle of maximizing the commons. Finan-
cial interests should be evaluated on the basis of whether they contribute
to the knowledge commons or not. Revenues that are returned to research,
royalties that support departments and labs and institutions—this kind of
ultimately for-profit activity can be seen favoring that commons rather
than damaging it. A version of this principle operates in most university
formulas for royalty distribution: half may go to the inventor(s), a third to
the university, and the rest to the lab or department in which the work was
done. The principle of the commons may in some cases reduce or elimi-
nate the personal return while supporting the institutional royalties. It
would be interesting to know whether this arrangement would reduce the
skew toward positive results in trials of a sponsor’s product. The principle
of the commons would not reward the proprietary research that uses col-
laborative work in part funded by the public to create a product monop-
oly. It would, on the other hand, distribute royalties to private as well as
public sponsors according to their contribution to the final product. Firms
that bring capital and labor to the arduous and sometimes lengthy process
of product development would be rewarded, but proportionately to their
investment. Though the language of the commons can serve as a veil for
the privatizing of collaboratively created intellectual property, this shouldn’t
discourage us from the careful empirical work of discriminating among
different probable economic outcomes.39 The real battle is not about whether
the university will produce commercial or noncommercial knowledge as
such, but whether its knowledge will favor, roughly speaking, the com-
mons or monopoly.

Kirp, Gould, and Bok offer at least three excellent ideas for improving
the university—regulating financial interests, affirming the value of par-
ticipation and emancipation, and developing the knowledge commons. 
I will conclude, however, by invoking the overall framework again. Real
change will depend on facing what I think of as the Jurassic Question:
does our economic modernity contain primordial elements that keep it
from moving ahead? There is, after all, something ancient about reigning
economic theory, derived as it is from the terms merchants used to cri-
tique the Crown in the 1700s. There is something unaccountably barbaric
about economic modernization in most parts of the world, something
insane about the conjunction of advanced technology and endless vio-
lence in the international order. I also wonder, as part of all this, whether
there isn’t something Jurassic about our technology, about the spirit of our
technology, about our relationship to it.40 I’m thinking in particular about
our tendency to separate technology from the social and cultural systems
in which it exists. Bruno Latour argued that the unreality of this mod-
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ernist separation means that “we have never been modern.” I would ask in
a compatible vein whether the university has for too long been aligning
itself with Jurassic techniques that have kept us premodern. The Jurassic
appears in those forms of modernity that, like the neoliberal market ideal,
claim to have rendered obsolete political and cultural modes of thought
and action. It is the attempt to supersede the old social world that resists
scientific knowledge—to go beyond the bygone arts of government, his-
tory, or psychology—that makes real modernity impossible, makes it Juras-
sic. I have emphasized the need to develop a framework that includes non-
market life because I think that the university will be Jurassic unless it
embraces all of the generative forces of society—including those taking
political and cultural forms—rather than primarily the high-tech section
that seems most advanced to us today.

Everybody has a big role to play. The humanities fields have a role in
describing how a commons actually works—how it is created by informal
knowledge and constant sociability and unquantifiable experience and
everything we know as art and vision and passion, and obsessive attention
to getting things right. The professions have a role to play in maintaining
their traditions of intellectual rigor, codification, public presence, and peer
review while recovering the craft traditions that hold market outcomes to
professional standards. The university, across all its disciplines, has a role
to play in maintaining its commitment to truth in a world of knowledge
for hire, and in honoring the dissenters, heretics, radicals, eccentrics, and
troublemakers who have long practiced human development for all.
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which transferred patent rights to universities” (Atkinson, “Visions and Values:

59The State of University-Industry Relations



The Research University in Transition,” in The University of California’s Rela-
tionships with Industry in Research and Technology Transfer, proceedings of the
president’s retreat, University of California, Los Angeles, 1997, 20). On the other
side, Ralph Nader testified before Congress in 1984 that easier corporate access
to university research would damage academic and democratic values. “The cor-
porate model concentrates power, restricts the production and application of
knowledge, and increases uniform behavior, self-censorship and when needed—
outright suppression” (cited in Leonard Minsky, “Dead Souls: The Aftermath of
Bayh-Dole,” Campus, Inc.: Corporate Power in the Ivory Tower [Amherst, Mass.:
Prometheus, 2000], 97). Similar thoughts came from Admiral Hyman Rickover,
spearhead of the nuclear navy and veteran of decades of industry contracting,
here speaking in 1982: “In 1980 the Congress reversed this long-standing gov-
ernment policy by giving universities and small business title to inventions devel-
oped at government expense. I testified against that because I recognized what
would happen and it has happened. Now patent lobbyists are pressing Congress
to extend that giveaway practice to large contractors. This would generate more
business for patent lawyers, but, in the process, will promote even greater con-
centration of economic power in the hands of the large corporations which already
get the lion’s share of the government’s research and development budget” (cited
in Minsky, “Dead Souls,” 96).

3. Derek C. Bok, Beyond the Ivory Tower: Social Responsibilities of the Modern
University (Cambridge: Harvard University Press, 1982).

4. A. Bartlett Giamatti, A Free and Ordered Space: The Real World of the Uni-
versity (New York: Norton, 1988), 41. As for entrepreneurial faculty, Giamatti
wrote, “I doubt that a faculty member can ordinarily devote the time and energy
the university requires and also pursue a substantial involvement in any such out-
side company. Such involvement necessarily demands great concentration and
commitment, particularly at the outset or if business goes badly. . . . The burden
of maintaining a teaching program and two separate research programs, where
the results of one research program are to be widely disseminated and the results
of the other may be required to be kept secret in the pursuit of economic success,
is more than even the most responsible faculty member can be expected to bear”
(264–65).

5. Sheila Slaughter and Larry L. Leslie, Academic Capitalism: Politics, Poli-
cies, and the Entrepreneurial University (Baltimore, Md.: Johns Hopkins University
Press, 1997), 7–8.

6. Clark Kerr, The Uses of the University (Cambridge: Harvard University
Press, 1963), 122. “The basic reality, for the university,” he wrote, “is the wide-
spread recognition that new knowledge is the most important factor in economic
and social growth. We are just now perceiving that the university’s invisible prod-
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